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Executive Summary of the Workshop Report
A workshop on “Building Capacity of Educators in Early Childhood” was convened in Amman, December 18-20, 2013. The Workshop constitutes a part of the Arab Regional Agenda on Improving Education Quality (ARAIEQ), a program run by the Arab League Educational, Cultural, and Scientific Organization (ALECSO) and the World Bank that also supports the program financially. Five regional programs constitute the pillars of this Regional Agenda.
The Arab Resource Collective (ARC) hosts and runs one of these five programs, the “Arab Program on Early Childhood Development” (APECD). Thus, ARC was commissioned to organize and manage the Building Capacity Workshop in cooperation with Queen Rania Teacher Academy that hosts as well another of the five ARAIEQ programs, namely the “Arab Program on Teacher Policies and Teacher Professional Development”.

· The workshop assembled 37 participants from 11 Arabic countries representing 19 relevant Governmental Agencies and 18 local, regional, and international Non-Governmental Organizations. Participants were policy makers, planners, university professors and researchers, trainers, directors and delegates of national, regional, and international programs in addition to representatives from ALECSO, the Arab League, and the World Bank.
· The workshop methodology was participatory and included working groups, which facilitated the contribution of the participants in directing the workshop and created a working climate that was open and interactive. The participatory approach used in running the workshop helped achieving the amended agenda successfully, as was reflected in the evaluation results, the aspirations of the participants, their recommendations, and their expectations for what is next.
· The workshop basis were the following:

· The importance of Early Childhood in the life of every human being and the life of society and the importance of “investing” in it
· The importance of comprehensive care that integrates the teaching and learning processes with the physical, psychological, emotional and social development
· The transformations required in considering early education, especially in light of the status of education in general, early childhood education, and the turmoil in Arab societies 
· The review of the current conditions of training educators in early childhood education, especially in-service training
· Facilitating mutual learning out of existing programs and expertise and innovative suggested curricula.
· The workshop proceedings were characterized by the following:
a. The workshop built on previous sessions and events of ARAIEQ, especially APECD

b. The workshop assembled different “natural partners”. These included officials in the education field, actors working on training educators in universities and civil society contexts, researchers and trainers in addition to serving organizations that “receive” educators and aspire to develop their knowledge, capacities, and practices – especially in-service. This interaction could be considered a pilot initiative and could (or even should) be followed and built upon.
c. The workshop opened a wide door to efforts that should be shared and assembled in order to elaborate various approaches that lead to enhance the quality of early childhood education, disseminate it, and raise its importance in the educational system. These approaches would also foster the status of workers in early childhood education and trigger the knowledge, expertise, and capacities of direct stakeholders including parents and educators.  

· The agenda provided the participants with the following important contributions:
a. The “Science of Early Childhood Development” based on recent scientific researches, especially those related to the development of the brain in the first years, and the transformation of this science to a curriculum online for early childhood educators
b. Presentation of a number of national and regional training programs and capacities development programs for mothers and fathers “in-service” in addition to innovative programs in disseminating qualitative early care at a wide scale, which can become a rich source for providing methodologies to build capacities and/or foster them through available materials
c. Results of regional studies and surveys that were conducted specifically for the purposes of this workshop and that nurtured the map of existing researches and in-service training programs
d. Direct expertise presented by a group of scholars, participants in the workshop

e. Firsthand experience in qualitative work with refugee children in extremely difficult circumstances with limited resources and “unlimited” needs. The knowledge and innovative approaches in working with young refugee children and with their parents are especially important at a time when displacement and refuge have been expanding, and learning systems and infrastructure have been disrupted.
· The workshop provided opportunities of identifying the sources of knowledge, expertise, and human resources that can be used. It also offered prospects of coordination, networking, and assembling the capacities in order to influence policies and to create broader changes.

· Participants moved right before the end of the workshop into working teams and worked on “strategic themes that will improve the quality of educational practices and their expansion”, on the human resources and knowledge required, and on the mechanisms needed for the development of policies and practices within a cooperation between the government and private sectors. The teams were divided according to age groups: 4-6 years outside the kindergarten, 4-6 years within kindergarten, and 6-8 in the school, while the fourth team worked on emergency situations: before the crisis, responding during the crisis, and after the crisis. Outputs of the teams were presented to and discussed by the whole group.

· The workshop was evaluated in two rounds: 
· The first round was based on an evaluation form that led to the following: 
The majority of respondents considered that the information provided in the workshop was new, useful, and relevant to the field of work. The workshop provided presentations of high quality, responded to expectations of participants, achieved its objectives, and touched upon major challenges. The agenda was well done but condensed. The participants added that the novelties in the workshop included expertise, high competencies, emergency crisis and refugees, science of brain development, strategic thinking, networking and cooperation, resources and training manuals, and the works of ARC.
The most important future recommendations were networking and coordination. As for the proposed themes to be researched at a later stages, they were the following: developing “cadres” (leaders), working with children, criteria and standards, active learning, practical aspects, researches, action research, documenting experiences. (You can find more details in Appendix 6 in the Arabic version.) 
· In the second round of evaluation, the participants shared free expression that could be summarized by the hopes and expectations that the workshop proceedings raised, such as:

· “It is a basis for new working ground”, 

· “We are creating a new momentum…, but sustaining it and building upon it are equally important”, 
· “In the coming workshop, we need to dig more: roll up our sleeves and dig”,

· “This is a struggle and innovation...", and 
· “I see a shift coming”.

This workshop added a block to the building blocks of the Arab Regional Agenda on Improving Education Quality (ARAIEQ) and other initiating efforts. The proceedings and outcomes of the workshop could enhance the process of review and development of concepts and of the Arab discourse in the field of educational development, especially early education development.
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