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‘S | Daycare 0-4 | Ministry of Not Sets the criteria for opening day care centers.
& Social Affairs compulsory
Only provides licensing. Established KGs in its
own schools in 1992
Kindergarten 4-6 | Ministry of
Social Affairs
School age 6-8 | Ministry of Primary stage
Education compulsory
(<,§ Daycare 0-4 | Ministry of Independent National Council for childhood and motherhood
* Insurance and stage not established in 1989 under the authority of prime
Kindergarten 46 Social Affairs considered in | minister is responsible of: coordination
the education | mechanisms between concerned ministries,
Ministry of - . . .
system training, planning, and information.
Health, NCCM, a
committee at Its policy is a part of the National development
governorate level plan.
Faculties of education have developed pre-
service training programs for non-specialized
kindergarten teachers, and university faculties
have prepared in-service packages. New
applicants for public kindergarten teachers’
positions are required to have at least a
bachelor’s degree with specialization in
education and early childhood development.
School age 6-8 | Ministry of First stage in
Education education
Saudi National system
Commission for
Childhood
§ Daycare 0-4 | Ministry of Is not part of | National commission of childhood coordinate
i Education the education | between agencies, formulate national strategy,
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Kindergarten 4-6 | Ministry of system propose and Implement child-related programs,
Education establish database on child-related affairs, update
and exchange the data, monitor the
School age 6-8 | Ministry of implementation of the recommendations and
Education resolutions of the supreme council and the
planning and follow up committee.
‘o | Daycare/ 0-3 | Ministry of Not Managed and run by private sector,
c . .
S | créche Women, Family | compulsory
- . public local authorities or specialist associations
and Childhood
Kindergarten 4-6
A presidential project, “Tomorrow Tunisia”, has
been launched to further support Kouttabs so that
Ministry of they fulfill their education mission of
Religious Affairs nsolidati I f reliaion
The Kouttabs 3 consolidating values of religio
5/6
Preparatory 5-6 | Ministry of an integral public, private and quasi-public primary schools
year Education and part of basic
Training education but
it is not
School age 6-8 | Ministry of
compulsory
Education
§ Creches 0- Ministry of Not Private-profit sector
@
§ 3/4 | Social Affairs, compulsory
Ministry of
Health
Kindergartens | 3-5 | Ministry of Not Public schools, semi-private schools, and private
Education compulsory schools
School age 6 Ministry of Not
education compulsory
@ | KG/Nurseries | 3.8 | Ministry of Not
©
[a
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basic

education

5.8 | Education compulsory
School Age 6 Ministry of United Nations Relief and Work Agency
Education, (UNRWA) runs schools and post s-secondary
UNRWA institutions in the West BANK, Jerusalem, and
Ghaza strip, Also run school in the diasporas and
refugee camps in Lebanon, Syria, Jordan
_cgs Day care/ 0- ministry of social Ministry of social development supervises all
S | nurseries 3.8 | development nurseries and childcare centers, provides
residential care for children deprived from
parental care and Implements parenting education
programs for families and center-based childcare
programs.
Kindergartens | 3.8- | MOE Not The MoE supervises all preschool institutions
5.8 compulsory according to its policy, legislation and tasks.
School age 6 MOE First year of

e ) A JaE lasae of 2 3 ySaal) A salally dalaiall lbabaia¥l e Jaids Al claalal) e 3 ks Ll 13)
) Sl s 05 Jgandl eda LeS cdinall plalill 853 52 gall Cilaalal)
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Lebanon 30 10 11 37
Jordan 29 18 8 28
Egypt 31 20 11 35
Palestine 12 5 4 33
Tunisia 16 5 1 6
UAE 22 10 3 14
KSA 31 20 13 42
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Percentage of universities providing ECCD diplomas 2013
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Source: web portal of universities
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Jordan
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Tunisia

KSA

Dubai

Palestine

Egypt

BA ECCD/KG

[

[

U

U

U

[

Primary and
preschool
education

O

Undergraduate
program for early
childhood

Higher Diploma
in ECCD

Diploma in ECCD

Special diploma in
ECCD

Applied Diploma
in ECCD

Professorship in
Child Education

Masters in Child
Education

O

Doctorate in
ECCD

(
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The Child Development Associate Credentialing Program in Dubai.

On the 30th of November 2013, CEO of the Council for Professional Recognition,Dr. Valora Washington joins
Arabian Child to introduce the Child Development Associate (CDA) Credential TM and to congratulate the first
group of candidates to be awarded in the Middle East
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Education in the country is under the responsibility of the ministry of education, the ministry
of higher education, and the technical and vocational training corporation. There are,
however, other authorities that provides their affiliates and children with kindergarten,
elementary, intermediate, secondary and adult education. Such authorities are: the ministry of
defense and aviation, National Guard and the ministry of interior. (Compiled by UNESCO-
IBE 2010-2011)

The ministry of education is in charge of the following types of education” general education
(elementary, intermediate and secondary); special education and adult education, as of 2003,
oversees the general presidency of girls education which used to control kindergartens and
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define study programs for girls education, teacher training colleges of education, adult
education and illiteracy, vocational training for women.

The ministry of higher education is responsible of teachers training colleges and girls

colleges

Ministry of labor and social affairs supervises the technical and vocational training

corporation

Saudi national commission for childhood: formulate a general policy on child related needs
in the country, organize relationships between the government agencies, formulate a national
strategy ECE (achieved in 2011), follow up, monitor activities of regional and international
bodies and institutions concerned with childhood, and encourage researches, studies and all
forms of children’s culture.

(1996) Calzall 4 sllaall ilelésl) 16 J gaal)

Level of
education

Institutes and
colleges

Admission
requirements

Length of
studies

Qualification
upon graduation

Kindergarten

Female teachers

Intermediate

Three years

Secondary

secondary school certificate Institute Diploma
institute or equivalent
Elementary Girls General Four years Intermediate
education intermediate secondary school College Diploma
education certificate or
colleges/ teachers | equivalent

colleges
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The universities in the country accept their full role in training and preparing teachers, the
faculties of education instituted in these universities have among their objectives the following:
prepare and graduate qualified staff; upgrade the educational and professional standards of the
current general education teachers, principals, and administrators by offering various training
courses in cooperation with the ministry of education.
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Lebanon is one of the counties that was hugely impacted by the Arab Spring revolutions in the
region. Up to 2010, Lebanon had made tremendous effort in highlighting ECE and regulations in
the teacher status specifically in the EC field. However the Syrian influx of Syrian refugees and
the political instability that has swept the country has shifted the needs to emergencies and crises
management thus pooling all the efforts in that area

1 ) g ey 1.5
Higher education in Lebanon composes of Technical and VVocational Institutes, University
Colleges, University Institutes and Universities. The Ministry of Education and Higher
Education administrates the private and public sectors and Technical and VVocational Institutes
are under the Directorate General of Technical and VVocational Education Directorate General of
Higher Education has responsibility for University Colleges, University Institutes and
Universities. (UNESCO.2005) 20. The Lebanese University is the only public institution.More
than 160,000 students are enrolled in Lebanese higher education institutions. Half of these
students are in the Lebanese University; the other half is distributed over 45 private higher
education institutions. Among these private establishments, there are universities, and institutes
and colleges of technology or faculties of religious studies.

There is no unified system of graduation in Lebanon. The types of degrees or diplomas offered
by each of the Lebanese universities or institutions depend on the fact that the corresponding
establishment has a French education background or an American one. Therefore, one may find a
credit system in one university and an annual system in another or even both as is the case at the
Lebanese University. The system also depends on the international/national affiliation of each
institution. The majority of the Faculties at the Lebanese University offer a "Maitrise™ in a
particular subject which is equivalent to the Baccalaureate + 4 (years). The same degree is
offered at the University of Saint Joseph. The American University of Beirut and all other
institutions with the same background offer a Bachelor's degree which is equivalent to Bac + 3
(years) or Bac + 4 (years) in some areas of studies.

There is a wide range of certification options available; from BA, MA, BT, LT, TS, LS, TD to
PhD in education /ECE education. Public sector employment eligibility conforms to professional
qualifications in pre-service programs such as B.Ed, and M.Ed, in addition to a TD in some
cases, whilst the non-state sector is flexible in its recruitment entry requirements and has few
rigorous rules on professional qualifications. Consequently, there is little compulsion to abide by
any formal criteria for teacher recruitment. This fact explains the low ratio of students at the
tertiary level in Lebanon. Education degree programs attract between 1 per cent and 4 per cent of
students at the tertiary level in, these are extremely low ratios by any standard, compared to
Jordan (20 per cent), and Palestine (27 per cent). UNDP2009.
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Efforts to implement the European LMD system together with the associated ECTS have been
successful at the Lebanese University and in a few other private institutions. Some Faculties at
both the LU and the private sector offer postgraduate studies.

Teaching certificate The Teaching Certificate program is designed to help school teachers
conduct their classes scientifically. The candidate is not required to hold a university degree to
join. This program will cater to ECCD/Elementary school teachers who are already teaching in a
school but do not hold a university degree. To qualify for admission, a candidate must hold a
Lebanese Baccalaureate Part Il or its equivalent. The candidate must prove English/French
language proficiency and complete a practicum at a school or daycare.
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There is very little variation between the providing universities vis-a-vis the curriculum and
course work description. Almost all programs offer a general education core and an option of one
of different specializations Programs of early childhood education have plus or minus the
following courses: Introduction to Early Childhood Education - Early Childhood Curriculum -
Children’s Literature - / Early Childhood Education - Senior Project / Early Childhood
Education, Health. . The curriculum generally includes: Principles of education and methods of
teaching, Child development and counseling, School organization and classroom management,
Language and methods of teaching, Mathematics and methods of teaching, Science and methods
of teaching, Social studies and methods of teaching, Arts/Practical arts and methods of teaching,
Health and physical education and Practice teaching. Some of these certificates are usually
accredited by international awarding bodies such as EDI (Education Development International)
that deliver international qualifications accreditation from the UK to registered centers
worldwide. The Certificate in Education Principles and Practices (EPP) provides a teaching
qualification which conforms knowledge and understanding of core educational principles and
the ability to teach

el aadll 4.5
Licensing Conditions for the Establishment and Operation of Private Day cares in Lebanon
clearly state in article 14, that any staff working in daycares should abide by the following
conditions:
e No one should be less than eighteen years old or older than sixty four
e The supervisor should hold a university degree in social sciences, psychology, education,
public health, nursing or early childhood education
e The caregiver should hold a certificate in ECCD or a related field.
e Nurses should hold a nursing degree with the permission to practice from the Ministry of
Public Health, she could work as a part time if the nursery has less than 20 children
e Assistant nurse should have a vocational degree with the permission to practice from the
Ministry of Public Health
e The assistant supervisor could be the registered nurse or one of the caregivers. There
should be a variety in the staff’s specializations. Minister of Public Health. (127/2002-
2003 on March 3 2003)

Technical and VVocational Institutes are under the Directorate General of Technical and

Vocational Education Directorate. In 1999-2000, the MEHE has developed new guidelines for
the certification criteria for the following diplomas/certificates:
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Program Entry Level / Graduation Requirement

BP Brevet Technique Middle School Level 4 + 1 year

BT — Baccalaureate Technique National Brevet + 3 years

TS — Technique Superieure National Baccalaureate Il + 3 years or BT + 3 years
LT - License Technique TS + 2 years

LET - License Education Technique LT + 1 year

www.informs.gov.Ib

The BT/LET programs are the most commonly related to ECE. The BT needs a minimum entry
level fixed at successfully accomplishing the first secondary level and a minimum age of 16
years. The BT/TS program aims at developing teacher competencies in the areas of teaching
preschoolers aged 3-5 years. It is spread over period of 3 full years covering in the first and
second year: General knowledge, Principles of education and methods of teaching, Child
development and counseling, School organization and classroom management, Language and
methods of teaching, Mathematics and methods of teaching, Science and methods of teaching,
Social studies and methods of teaching, Arts/Practical arts and methods of teaching, Health and
physical education in addition to first aid, Psychometricity and Practice teaching in the third
year. Graduation requirements are culminated by a final national exam in the third year. The LT
program on the hand is geared towards developing teachers for the age group 3-12 years with a
minimum entry level of a successful achievement of the Baccalaureate or the BT. The program
extends over a period of 3 years with more emphasis on the theoretical and practical levels.
Besides a minor difference in course work in the first year there is practically no difference
between the BT and the LT programs. Both programs include foreign languages mainly French
and English as core requirements. The BP program is under the jurisdiction of the Ministry of
Labor, in addition to DGHE.
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Number of Students taking ECE in Vocational Institutes

M Beirut
167 263

350

B Mount Lebanon except for the
430

suburbs
1125 Mount lebanon & Beirut Suburbs

M North

H South

The vocational curricula contents of pre-service certification programs are still outdated despite
the recent reforms introduced by the ministry. The course work does not fully reflect the
emerging global trends in pedagogical methods or the Lebanese labor market specifications
specifically in the ECCD field. The BT program is more on the in-service than the pre-service
end mainly due to the missing link between theory and practice in the areas of teaching
methodology, and developmentally appropriate practices. There is a striking deficiency also in
the areas of educational technology, foreign languages and differentiation teaching strategies.
The scope of the program is still shallow offering little focus on content and assessment
strategies. The lower qualifications however are forcefully justified as a practical necessity in
remote and disadvantaged areas where there is a poor representation of universities.

On the positive side the linkage of the LT program with the universities such as LU and USG,
has been successful in providing a wider coverage in extending the teacher competencies
especially in the areas of implementing developmentally appropriate practices and instructional
delivery.

Given the continuously precarious political situation in Lebanon, there has been a great deal of
focus on in-service training built into every education project and initiative at the government
level and also those offered by private and civil society sectors

These include civil society organizations offering largely in-service programs of teacher
education, as well as pre-service for the non-formal education sector but also for the formal
programs. In-service initiatives can be classified into two types: Long term i.e. covering a period
of one to two years providing a systematic professional training program with formal milestones,
certification, equivalence or nationally recognized standards; and short term encompassing
seminars, conferences and workshops looking nothing more than a series of events. Notable
NGOs running pre-service and in-service programs are listed in Table 15. These will continue to
grow in response to in-house teacher training needs for their regular basic education programs.
In recent years the in-service training offered by state and non-state providers has been
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proliferating with many variations in the type of training and its duration There has been a range
of options, from very traditional cascade oriented theoretical trainings to well designed tailor
made courses for specific target audiences. n the innovative programs such as: Child to Child,
Better parenting, Children Rights, Inclusive Education, MOCEP and also some of the
government’s recent commitments to emerging challenges of health, child labor, rights, IT, and

gender .

B_Suall Al gikal) B A8t Bl priad LA ApagSall & Cilmaall 110 Jyaad)

Name

Type of Education

Aims/In-service

Islamic Charitable Society

Assistant care taker

Training one year (6months) from

& the needy -Tripoli BP 0 till 3 years.

Association of Consolation | Assistant care giver One school year (0-3 years)
and Social Service/Sidon BP

Imam Sader Foundation in | Assistant care taker One school year (0-3 years)
Tyr BP

The Social Movement in all

Assistant care taker

One school year (0-3years)

Lebanon BP

Mother and Child Welfare | BP Childcare worker One school year/s(0-3 years)

Association certificate In-service, monitors, Club
BP Children

Ahlouna -Saida BP Childcare worker One school year/s(0-5 years)
certificate In-service, monitors, Club
BP Children

YMCA BT/LT Childcare worker Two school years (0-5 years)
certificate In-service, monitors, Club

Children
Al Mabarrat BT/LET Childcare worker Three school years (3-8 years)

certificate

In-service, monitors, Club
Children

www.informs.gov.Ib
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Early Childhood Education (ECE) in the public sector is reasonably new to Jordan, although
private sector kindergartens (KGs)1, established through voluntary organizations and religious
schools, have a remarkable constancy dating back the 1860s. With this historical precedent,
Jordanian public education reforms have placed impressively strong emphasis on early childhood
development. The kingdom was among the first in the region to adopt a legal framework for
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ECE from the very early stages in the development of its education reform program.
Immediately following the First National Conference for Education Development in 19872,
Jordan developed and adopted Education Act No. 3 (1994), which established kindergarten as a
formal, non-compulsory educational cycle for the age group 4-6 years. Additionally, as of 2007,
Jordan was one of six countries in the world to develop an ECD framework along with indicators
and benchmarks to measure and evaluate progress3. Although the first 15 public KG classrooms
were only established in 1999, great strides have been made to steadily expand the number of
KG classrooms in MoE schools to a total of 983 KG classrooms and 950 trained KG public
school teachers at the start of the 2011-2012 school year 4% ECCD has witnessed progress in

In 2005/06m the number of kindergartens increased 10.9% in comparison with recent years,
1999/2000.

According to MOEHE the ratio of caregivers with intermediate diplomas decreased from 47.3%
in 1999/2000 to 29% in 2004/5.

Some facts and statistics according to National Center for Human Resources Development

DA gal) a3 Saall A gilal) A Cplalal) dpesd 211 Jgaad)

Master degree | Bachelor degree two-year PHD
education
diploma
Percentage of 1.9% 84.6% 13.9% 0%
KG teachers

Source: National Center for Human Resources Development, KG Study Report Monitoring &
Evaluation Partnership (MEP) Project, November, 2012

B pad) & i s JUlaY (il y A 112 J g2l

more than 10 years | more than 5 but up Less than 5 years
to 10 years
% of KG teachers 5% 45% 51%

Source: National Center for Human Resources Development, KG Study Report Monitoring &
Evaluation Partnership (MEP) Project, November, 2012
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Percentage of KG teachers by academic qualifications
85%

90%
80%
70%
60%
50%
40%
30%
20%

M Percentage of KG teachers

14%

10% 2% - 0%
O% T T T 1
Master degree  Bachelor degree two-year PHD
education
diploma

Source: National Center for Human Resources Development, KG Study Report Monitoring &
Evaluation Partnership (MEP) Project, November, 2012

% of KG teachers by professional training

100%
80%
60%
40%
20%

Axis Title

0%
* National SIMSIM | Wisconsi | Parental | KidsSmar | Relevant
Curriculu | training | ntraining | Awarenes t training*
m s
B % of KG teachers| 88.40% 77.20% 77.20% 58.50% 53.20% 34.50%

Source: National Center for Human Resources Development, KG Study Report Monitoring &
Evaluation Partnership (MEP) Project, November, 2012

* KG programs such as development of physical environment, 1ISO system-Quality Assurance,
Child Abuse, Think first
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Under the current system, KG is considered a formal, but : non-compulsory stage in the
education system. KGs in Jordan can include up to two years (KG 1 — run by the private sector,
and KG 2, run by both public and private).
Ministry of Social Development (MSD): Stages before preschool Birth-3 years.
MoE: Preschool and early elementary
MOEHE/ women’s charitable organizations supervise KG and nurseries which are mostly
managed by the private sector.

According to the UNESCO Jordan Early Childhood Care and Education (ECCE) Programs
report (2007, 4) approximately 77% of all children attending KG are enrolled in private KGs, 5%
are enrolled in public KGs, and 18% in the NGO sector.The ECD strategy includes fourteen
areas with a primary aim to develop a child’s readiness to learn. The strategy maps the early
childhood period, categorizing the period from birth through 8 years of age into four basic
stages: pregnancy (birth to under 1 year); nursery (1-3 years); preschool (4-5 years); and early
elementary (6 to 8 years). The goal, as expressed for by the national strategy, is to create a
balanced learning environment for all children, addressing the physical, cognitive, spiritual, and
emotional aspects that will enable young students to develop healthy habits, social relations,
positive attitudes and appreciation of school life and learning.
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Almost all programs offer a general education core and an option of one of different
specializations Programs of early childhood education have plus or minus the following
courses: Introduction to Early Childhood Education - Early Childhood Curriculum - Child
Guidance and Discipline, Creativity in Children, Early Childhood Literature, Caring and
Learning

The curriculum generally includes: Principles of education and methods of teaching, Child
development and counseling, School organization and classroom management, Language and
methods of teaching with methods, social studies, Arts/Practical arts and methods of teaching,
Health and physical education and Practice teaching with a focus on statistic research methods in
early childhood and child’s socialization and child rights

Jordan is one of the few countries that included advocacy and parental education, in addition to
infancy as core subject in the teacher formation curriculum.

Annex 1: Queen Rania Faculty o childhood, 132 credits, BA in Early childhood

O (B daadd) L) qu pa il jibe 4,6
The MoE’s (Jordan) efforts to build KG teachers' competencies and expose them to a range of
teaching techniques are evident; however these training programs, organized and carried out by
multiple funding partners, crowed the past few academic years with diverse and varied
approaches. There has been a concern at the MoE about over investment in training but with less
than expected benefit. As part of that concern, the MoE established a technical committee to
carry out the Kindergarten's Teachers Training Program Mapping project with an aim to assess
how spread out these training programs were and to consider a unified comprehensive training
guide to be adopted by the MoE to train KG teachers. This study is a further step to respond to
the MoE’s concern®’.

Teachers are considered the most important element in the education process at all levels, and the
MoE has placed strong emphasis on the professional development of KG teachers and
supervisors. In 2009 the Teachers’ Professional Development Policy and Strategic Framework
document was developed to improve teachers’ pre- and post- employment competencies by
integrating teacher preparation, professional development, utilization and career development
policies and practices1l. The Policy and Strategic Framework identifies a number of strategies to
better prepare teachers, perhaps most important of which is the establishment of a training center
as well as linking professional development with salaries and promotions. (National Center for
Human Resources Development, KG Study Report Monitoring & Evaluation Partnership (MEP)
Project, November, 2012)
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In addition international NGOs such as Save The Children, INEE have impacted ECE PD a great
deal and have been very active across the countries in adopting and adapting success stories and
programs.
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The ministry has not developed a system for educational and psychological counseling although
it has organized a number of activities related to ways of dealing with children in situations of
emergency.

The percentage of teachers holding secondary school certificate and post-secondary diplomas
dropped noticeably. The MOEHE works to raise the skills of staff working in KG through
organized annual training courses at central level for KG supervisors from the districts, who in
turn organize training courses for KG principals and teachers at the district level. In addition to
in maintaining the organizing training, supervisors also conduct field visits to KG to assist
quality of preschool education (MOEHE, 2008)
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The SDP Preschool Teacher Training Diploma program (PSTD)% in 1981was no longer
sufficient to respond to the needs expressed by the field. The necessity for a more elaborate
system was needed to maintain the unique relationship between the academic training program
and the community it served. This brought forth the establishment of the EDC. The PSTD
coordinator was released for the equivalence of three credits per semester to implement the in-
service work needed to facilitate the transition of the preschool to the “Developmental Preschool
Model.” The work included offering consultation services to the preschool and holding
workshops to:

Assist the school in implementing enrichment and remedial education activities with the pupils;
Assist the teachers in developing educational materials for the class;

Assist the school in establishing a positive relationship between the parents and teachers of
young children by facilitating activities to raise the awareness of both teachers and parents
toward the importance of the role of adults in promoting the growth and development of young
Assist the schools in implementing the necessary children in both the preschool and at home; and
administrative decisions that support the transition into more child-centered programs.

As the work progressed more schools became involved, and schools and preschools outside the
scope of the field supervision of the PSTD program began to request development. This
coincided with the development of the PSTD program into the Early Childhood Programs with
both the EDCT and EDPT degree. The level of involvement between the training program and
the field expanded and started to encompass working with the formal educational institution
(Ministry, school, and training institutes), as well as with the community starting with the family,
neighborhood, and community
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In coordination with the Ministry of Education, community leaders and families, ANERA?! is
mapping out a national ECD strategy for Palestinian preschool educators and piloting a national
in-service preschool teacher training diploma. Courses cover child development, child rights,
learning theories, safety, classroom organization, expressive arts, play and much more.

Four modules, 35-days long, address the fundamental aspects of early childhood
development including child development theory, active learning, child right and protection.

The training is coupled with an intensive mentoring program so teachers are supported as they
put to practice the new skills they have learned. ANERA is also training teachers to be trainers
themselves, so they can act as role models and mentors for newly trained colleagues?
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Alignment of Pre-Service Programs with NAEYC Standards :ilt

In order for teachers and leaders to acquire the complex knowledge and skills necessary to meet
the needs of every student, they need to have continuous access to a common core of
professional knowledge, beginning with their preparation experiences, continuing with
comprehensive induction, and extending through ongoing professional development throughout
their careers.

The 2010 NAEYC Standards for Initial and Advanced Early Childhood Professional Preparation
Programs describe what early childhood professionals are expected to know and do, defining
essential learning outcomes in professional preparation programs and presenting a shared vision
of excellence. They provide the basis for accreditation from the NAEYC Commission on Early
Childhood Associate Degree Accreditation and NAEY C recognition of baccalaureate and
graduate programs as part of National Council for Accreditation of Teacher Education
(NCATE) accreditation of schools, colleges, and departments of education.
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Expanded professional development resources will help better prepare higher education faculty
to develop these competencies, using current, evidence-based information and practices. We
need to make sure that all our teachers, including the new ones hired, are fully trained and
delivering quality instruction to our students. Just filling the vacancies isn't enough.

As asserted in Section two: the core curriculum and standards of each Pre-Service / “Professional
Development Qualifications” of each academic institution mapped, were analyzed and aligned
with NAEYC’ standards and the graduation requirements that require all graduates to master the
21% century skills to identify:

1- Collaborative critical analysis, learning about current trends and issues, enhancing knowledge
and understanding of cognitive, emotional, physical, spiritual and moral development of the
children , expanding awareness and understanding of the physical, socioeconomic and cultural
environment as these relate to the overall development of children , ways of addressing the needs
of families with young children in a complex and changing multicultural society and

establishing support and professional networks .

2- ldentifies major gaps in comparison to the needs of the field:

Academic Scholar: Subject Matter Content, Effective Pedagogy, Effective Practitioner,
Technological Applications, Multiple Forms of Assessment, Knowledge of Students and Society,
Multicultural and Global Perspectives

Reflective Practitioner: Field-based Experiences

Professional Dispositions: Personal and Interpersonal Perspectives

Although a complete description of the early childhood knowledge and competency base is
beyond the scope of this document, a bird eye view of the scope and sequence of each program
has made it possible to identify two key questions that can be used to determine its parameters.

1. Is this knowledge or skill required of every early childhood professional, regardless of level
or setting or professional role? Does every childhood professional need to know and be able to
do this in order to effectively practice?

2. Does the sum of this body of knowledge and competencies uniquely distinguish the early
childhood professional from all other professionals?

For example, if the core stressed human development through the life span rather than child
development, it would define a “human service” professional rather than an “early childhood”
professional. This is not to say that no other professionals will share certain areas of knowledge
(e.g., child development) but that the sum of the body of knowledge effectively distinguishes
early childhood professionals from other professionals. Greater breadth and depth in specific
topics beyond the core were researched in certain specializations (administration and parent
education) and at higher levels of professional development.
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Further investigations of these two questions has lead to greater understanding of what
knowledge and skills are included in the core versus what are needed for specific roles or levels,
keeping in mind NAEYC’s guidelines for basic and advanced early childhood professional
preparation (1985; 1991;2009) and the common elements in the guidelines for the 21 century
early childhood professional preparation programs
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For simplification purposes, a scoring system was used to each standard lever’s alignment. The
rating of each standard or common core was assigned a rating as follows:

Rating scale: 1. Does not align with the criteria, 2. Aligns partially with the criteria, 3. Aligns
with the criteria, 4. Aligns with the criteria exceptionally.
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It is important to note that at NO time the learning outcomes of any program were analyzed or
even researched. We have presented this map of programs as a description of the current
landscape but without any assessment of its quality, efficacy, cost-benefit ratio, or impact.
Further research is needed to understand the relative merit of the various types and content of
professional development and their influence on professional practice. In depth studies are
needed to know the extent to which professional development translates into changed practices
and how these practices affect the educational outcomes of Arab children and youth.
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Overview of Key Survey Results for pre service by State (see attachments samples :13 Jgad)
from different institutions)

NAYEC Standards

1 2 3 4 5 6 7 8 9
State Building Observing, Using Using Growing | Early ECD in Integrat

Promoti | family and | documentin | development | content asa childhood Emerge | ion of
Country ng child communit | g, and ally effective | knowledge to | professio | field ncies special

develop y assessing to | approaches build nal experience needs

ment relationshi | support to connect meaningful S

and ps young with children | curriculum

learning children and families

and families

Dubai 3 2 2 2 3 3 3 1 3
Egypt 3 3 2 4 3 3 3 1 2
KSA 3 3 2 2 3 2 3 1 1
Lebanon | 3 3 2 3 3 2 3 1 3
Palestine | 2 2 2 3 3 2 2 1 2
Tunisia | 3 3 3 4 3 3 3 1 3
Jordan 3 3 2 3 3 3 3 1 3

In service initiatives in the Arab world :l,

All staff—paraprofessionals as well as teachers and administrators, need access to professional
development and to professional time and opportunities for collaboration that enable them to
develop, select, implement, and engage in ongoing critique of curriculum and assessment
practices that meet young children’s learning and developmental needs. Time and resources for
collaborative professional development now are often limited, both in public schools and in child
care settings. All early childhood professionals—no matter how qualified—need to continue to
incorporate into their professional repertoire new knowledge and skills related to working with
young children and their families. (Teacher Quality Education Policy White Paper Suzanne
Wilson, Editor College of Education, Michigan State University)

NAEY C recommends that all early childhood professionals complete 24 clock hours of ongoing
professional development each year (Position Statement. Fortunately most Arab states and
governments are starting to recognize that one of the most effective ways of ensuring the
establishment and maintenance of high quality programs for young children and their families is
to provide high quality pre-service training programs as well as ongoing opportunities for
personal and professional development for all personnel involved in the early childhood field.
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Professional development is a broadly encompassing term that covers a range of endeavors to
secure high-quality professionals for the field, to make the best of the skills and talents that they
bring to the enterprise, and to insure continuing growth and job satisfaction.

Some examples of BEST PRACTICED current national and regional in-service :14 Jgd
provision www.mawared.org/resources/apecd_report

www.qrta.edu.jo/ar/node/319
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Eduware uses the PAK strategy | EDUWARE provided a full Provides school technology Lebanon | EDUWARE
which is based on competencies | in-service training in services and school development KSA ,Dubai
and developing the school educational technology and | consulting services in the Middle and Qatar | www.eduwar
based learning on line teaching for all public | East. e.net
school principles in Lebanon | Implementation of effective
,Hariri Schools in Saida educational technology
(over 2 years) Currently strategies in the classroom.
EDUWARE provides similar
training for all Makassed
School teachers
Teach for Lebanon have been Two months training targets | Aims at training teachers on Lebanon | Teach for
instrumental in filling in gaps of | uncertified teachers instructional methods and civic Lebanon
extreme deficiencies in teachers engagement aspects. www.teachfor
especially in remote areas lebanon.org

where pre services and in —
service trainings are out of
bounds
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The strength of any ARC
program is the ability to be
extended, merged or
complemented to any other
program or initiative related to
ECCD in the region.

Advocacy and networking of
early childhood development,
both on the national and
.regional level

ARC Manual “adults and
children learning: A holistic
and integrated approach to early
childhood care and
development” has targeted 20
.professional participants

ARC training on CRC in
collaboration with UNESCO
has targeted 167 participants/
teachers and principals across
.the nation

No of Beneficiaries: PPT,
H&E, MOCEP

TOT/Workshops on the
“Child-to-Child”
TOT/workshops on CRC and
holistic integration approach
in collaboration with
UNESCO.

TOT/ workshop on special
education and holistic
integration in ECE.
TOT/workshop on parental
education in collaboration
with MOCEP.
TOT/workshops on
education in times of
emergencies, post war
conflict and children at risk.
Health and Eduation in Early
childhood (mother and father
guides)

Parent participation in
collaboration with UNICEF

ECE teachers/ parents/ ECE and
Health professionals in public
and private schools.

National and regional key
players in the ECCD field.

Lebanon

Arab
Resource
Collective
ARC

WWW.maware
d.org/resourc
es/apecd_rep
ort

The added value of this training

Two year training program

BT in ECE and capacity

KG teachers

The Ghassan

is that it focuses on the psycho- | for KG teachers where it building. in Palestinian | Kanafani
social development of children | provides a BT degree and refugee Cultural
through the Arts and artistic includes in its syllabus the camps in Centre
expression. It is a model Child to-Child approach and Lebanon www.ghassan
version of Regio Emilia and Child Rights. kanafani.com
HEART but more appropriate
to our culture.
The program’s strength relies TAMAM is transforming the | The project is structured to Lebanon, TAMAM-
on its ability to Share research school culture through: promote a “top down support for | Jordan, Saudi | AUB/Arab
experiences with others in their | collaboration, open sharing, | bottom up change” taking the Arabia Thought
school, among the three schools | de-privatization of practice, case of an initiative for Foundation
in each country in conjunction systematic documentation of | promoting school based reform Research
with the university and experiences and gathering By working directly with school Project
ministry. Additionally, share evidence for decision making | practitioners, teachers and (al-Tatweer
research experiences with and planning. principals from eight different Al-Mustanid
schools not involved in the private schools from Lebanon, ila Al-
project. Jordan, and KSA. The initiative Madrasa)
is to build the capacity of
teachers in evidence-based www.tamamp
decision making and research roject.org
methodology on a national and
regional level.
80 hours of practical Bustan Al Qusas is a capacity Dubai Bustan Al
Workshops building initiative which Mohamad Qusas
supports the professional Bin Rached Project
development of teachers of Al Maktoum | http://www.mbrf
Avrabic to children for KG and Foundation oundation.ae/En

primary schools

glish/Pages/Bust
anAlQusas.aspx
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In the latter half of the 2010 TYO supports children 4-8 years | Palestine Tomorrow
school session, only 67 and 43 old from the most disadvantaged Youth
percent of fourth graders passed communities in  Nablus by Organization
their Arabic and mathematics providing them with a holistic www.tomorrows
exams, respectively (UNICEF method of non-formal education. youth.org
May 2011). Each 12-week session offers an
According to UNICEF, teachers innovative curriculum designed
opted for lecturing over to assess children’s psychosocial
facilitation skills, needs and provide interventions
throughout the duration of the
program. To date, over 2,500
children and have been served
by the early education programs
offered by TYO.
MoE has implemented a series | 54 hour training program To enhance KG teacher and oY National
of in-service training programs supervisor abilities to implement Curriculum
under ERfKE I and 11 the national interactive (NC) -
curriculum which has been training
developed based on the child
development criteria, and
distributed to all kindergarten in
the year 2007/2008.
160 hours training program Training program linked to Jordan Working
adapted from Wisconsin teachers’ ranking system with Young
University to the Arab Children,
context WYC
(Wisconsin)
40 hour training program To provide all children equal Jordan Kidsmart
opportunities to acquire Program
technology skills regardless of www.kidsmar
cultural and social differences. tearlylearnin
g.org
This training program aims to Jordan Parental
encourage parental involvement Intervention
in supporting KG teaching and Program

learning

www.maware
d.org/resourc
es/apecd_rep
ort

Four modules, 35-days long,

mapping out a national ECD

Palestine and

ANERA

address the fundamental strategy for Palestinian Palestinian WWWw.anera.o
aspects of early childhood preschool educators and piloting | camps in rg
development including child | a national in-service preschool Lebanon
development theory, active teacher training diploma
learning, child right and
protection
Manuals on behavior Partnership with the MoE in | Training KG/Gr.1&2 teachers on | Jordan Save the
management and classroom set | Jordan and USAID behavior management and children

up.

setting up nurturing and
challenging classroom
environments

www.savethe
children.org
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Programs are described in
ARC APECD report at:
www.mawared.org/resources
/apecd_report

Lebanon and KSA

Building Blocks by Mentor
Arabia
www.mawared.org/resources/
apecd_report

The first inter-sectoral
partnership program in Lebanon
with Igraa, Mada,and ARC all
working together towards
improving public schools in
Lebanon.

Programs are described in
ARC APECD report at:
www.mawared.org/resources
/apecd_report

Lebanon

PPP
www.mawared.org/resources/
apecd_report

Supply mothers in remote and
disadvantaged areas with
knowledge and skills to work as
ECE assistant teachers in
daycares and KG.

Programs are described in
ARC APECD report at:
www.mawared.org/resources
/apecd_report

Lebanon —-KSA-Bahrain

MOCEP
www.mawared.org/resources/
apecd_repor

Provide a rich, interactive Network and facilitate A group of teachers, academics, Lebanon LIFT
resource for teacher education dialogue among teachers and | activists and students who are http://www.z
and teacher professional other education stakeholders | passionate about developing and oomaal.com/
development in Lebanon based | (including parents and improving teaching in Lebanon projects/lift-
on real-life, home-grown students) all over Lebanon. leadership-
teacher stories and experiences. initiative-for-

Empower teachers in shaping teachers1/3
Give a voice to teachers who the future of teaching as a 20
have innovated effective and profession in Lebanon.
creative ways for teaching and
learning in their classrooms.
A new education approach that Train local teachers and other Jordan HEART
brings the proven power of caregivers in the proven Save the
artistic expression — drawing, HEART approach, in Children
painting, music, drama, dance guiding children in expressive www.savethe
and more — to children in need arts activities children.org/
around the world. HEART engaging the arts as a means for HEART
helps children heal emotionally self-expression and critical skill
and learn critical skills, so they development
can achieve their highest recognizing and supporting
potential. children who need special help

involving children’s parents and
communities in the process

Recently IQRAA is working Train teachers and children Encourage Lebanese youth, Lebanon IQRAA
with UNICEF and the Lebanese | on literacy and active especially school students, to www.igra-
MoE on training KG and teaching strategies develop reading as a lifelong association.c
Elementary teachers on habbit. IQRA’ (to read in om
strategies of teaching language Arabic)

In the following section, we lay out eight criteria for professional development as understood

from studies and practice in ECE and general education??. It is important to note here that the
in service programs mapped are the ones considered as success stories and ones that should
be capitalized on if funding allows it.
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Overview of Key Survey Results of in service initiatives for Each State :15 Jyx

Professional Development Indicators

1 2 3 4 5 6 7 8 9
State/Country Is an ongoing grounded ina | respondstoan | promote use an active, experiences provide Students Providers
initiatives process sound individual’s clear hands-on contribute to opportunities involved in have an
available at theoretical and | background, linkages approach and positive self- for application the planning appropriate
various levels philosophical experiences, between stress an esteem by and and design of knowledge
and provide base and and the theory and interactive acknowledgin | reflection and their and
opportunities structured asa | current practice. approach that g the skills allow for professional experience
for personnel coherent and context of encourages and resources individuals to development base
to have access | systematic their role. students to brought to the | be observed and | program.
to an ongoing program learn from one | training receive
career path another process feedback upon
what has been
learned
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Tomorrow X X X X X X X X X
Youth

Organization

National X X X X X X X X
Curriculum

(NC) - training

Young
Children,
WYC
(Wisconsin)

Kidsmart X X
Program

Parental | X X X X X X X X X
Intervention

Program

ANERA

Save the X X X X X X X X
children

Building
Blocks by X X
Mentor Arabia

x
x
x
x
x
x
X

PPP X X

MOCEP X

LIFT X

HEART X

XX [ X | X |X

XX [ X | X |X

XX [ X | X |X

XX [ X | X | X
x

IQRAA X X

SWOT Analysis Of ECCE Pre-Service And In Service Programs In The lwald
Arab World.

Analysis Quality of Programs: Pre service .1

Studying the syllabus samples and matrixes collected from the seven countries’ higher education
institutes’ curricula, it is evident that education systems in the higher education
institutions/Universities and colleges from all seven countries have made considerable progress
in providing a greater proportion of eligible ECCD with diverse educational opportunities.
However, they have fallen short in key areas:

A lack in most of the quality components, from inputs (program design) and processes (i.e.,
using modern resources and modern information technologies to enhance the learning process
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and the monitoring of student progress) to outputs (quality of graduates, especially as pertains to
their acquisition of the higher mental competencies) in the developmentally appropriate practices
that reflect the guidelines and regulations for early childhood service related to Professional
Ethics, INEE And Infancy .There seems to be an alarming deficiency in professional
development for teachers of the infant and toddler group and a non existence of those focusing
on crises management despite the fact that 75% of the Arab population is living in some sort of
emergency and the rest is on borrowed time.

The course work in most countries is still not reflecting fully the emerging global trends in
pedagogical methods: the shifts from Bloom’s taxonomies to constructivism, critical thinking
and multiple intelligences, use of ICTs, life skills/environment, children rights based approaches
and exposure to inclusive education. True, most education programs have extended considerably
the scope of their core curriculum. The minimum language requirement has gone up
significantly, the social and behavioral hours have almost doubled in many of them and the
school observational / linguistic development and practical experiences have been well
integrated in the syllabis, yet they lacked the incorporation of transferability of knowledge, skills
and attitudes on decision-making skills, the full access to information and communication
technology and the provision and equally important, they do not appear to be well positioned to
address the new economic and social changes occurring in the region mainly education in
emergencies specifically in the countries that are mostly ravaged either by revolutions, or by
influx of refugees...

Lack of standardization in the ECCE preparation: One of the major findings of ECCE
teacher education in all seven countries is that there are both state and non-state institutions
assuming responsibility for regulating standards in a sector where there are few providers and
even fewer options operating in a weakly defined policy and service delivery environment. This
represents a dilemma for all Arab states, where quality is being consistently undermined in both
the public and private sectors. There is a lack of standardization in the ECCE preparation and in
the programs that employ them. The problem seems to be technical in nature: This means that
the system is not sufficiently well managed and funded, thus cannot provide the appropriate
quantity, quality, and mix of educational inputs (e.g., daycares/preschools, ECCE, resources)*.

A lack of strong accreditation systems to create incentives for institutions to align their two-
year, four-year, and graduate programs with these kinds of national standards. Some initiatives
have been documented in Damam University, PNU where syllabi were accredited by NCATE
however these were drafted by different professors from Lebanon, Jordan, Egypt and Tunisia.

There are no certification requirements for preschool teachers in almost all the countries
mapped with the exception of a recent private initiative in Dubai with the Arabian child and
CDA. Expanded professional development resources will help better prepare higher education
faculty to develop these competencies, using current, evidence-based information and practices.
The perception held is that a bachelor’s degree may not be needed by preschool teachers and
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vocational education teachers, who need experience in their field rather than a specific degree.
Thus the licensing requirements of the preschool teachers in private institutions seem to be
regulated by market needs and demands of the private schools and daycares. Some institutions
offer a bachelor’s degree in early childhood education, while others content with an associate’s
degree. Ironically enough, only 50% of courses offered in BA are relevant or directly related to
ECE 20/48. In most cases, Universities offer a certificate program under Adult continuous
learning. This seems the most common type of pre service, requiring a mix of classroom training
and experience working with children, along with an independent assessment of the teacher’s
competence.

Most programs also lack quality assurance components for the infant/toddler program
model, from benchmarks and effective mechanisms for assessing learner acquisition and
performance; to annual monitoring and periodic review systems for assessing the programs
themselves and monitoring the careers of students after graduation. (NAYEC standard 2) . Most
programs, except Tunisia and Jordan, lack knowledge and understanding of cognitive, emotional,
physical, spiritual and moral development of infants and toddlers (0-3) field. Here again we
notice a lack of not only provision but of interest coupled with a misconception, that this is not in
the field of ECCE but in the medical field.( NAEYC standard 2,8)

Lack of unified standards for early childhood professional preparation except in Tunisia,
UNESCO Country Survey,2010) that describe the knowledge, skills, and dispositions that higher
education programs should develop in those preparing to teach young children. Standards that
should be fully consistent with NAYEC’s position statement’s recommendations concerning the
Holistic Integrated Approach. There is a lack of coherent and/or complete information regarding
degrees offered and course descriptions, which would discourage any prospective student from
seriously considering the program at hand.

Lack of Articulation Mechanism: There is_no rationalization, harmonization of program
structures and definitely no articulation mechanisms between the general education,
technical/vocational education and higher education streams. Instead, they result in weakening
the alignment of the ECCE education system with the requirements of the labor market. Both
need to re-design their education systems to provide students with the education infrastructure
needed to engage their students in the process of setting the objectives of education and
allocating resource to meet these objectives. Both higher education and vocational programs,
lack in the provision of effective pedagogical ECCE formation processes needed to empower
early childhood educators with tools when working with parents, colleagues and the community
at large. This is very much needed in KSA and UAE where the percentage of working mothers
is still very low.

Limited accesses to professional development and to professional time and opportunities for
collaboration that enable ECCE teachers to develop, select, implement, and engage in ongoing
critique of curriculum and assessment practices that meet young children’s learning and
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developmental needs. In KSA, the best ECCE graduates still lack competencies in Educational
Technology applications, in Music and Movement and in foreign languages i.e.
English.(Personal interview with Afaf Bint Abdallah Dakheel,Directors of KG affairs at the King
Saud University). Much “training” still consists of one-time workshops with little follow-up,
coaching, or mentoring (National Research Council 2000).

Lack of follow-up on Alumna status by universities, which in turn does not render any
indication of where the graduates are being hired and in which sectors.Furthermore, the people in
charge of these programs are devoid of a culture of awareness of, dedication to community
services and of the need to constantly upgrade the quality of the educational services they
provide specifically in the area of parenting and parent support. It seems that this responsibility
has been delegated completely to the in-service sector and to social workers.( NAEYC standard
10)

Analysis Quality of Programs: in- service.2
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Research has identified many characteristics of effective staff development (National Research
Council 2000; NAESP 2001; NSDC 2001; Education World 2003), yet evaluation research on
professional development in ECE education is hard to find, because it has not been not been
published. It’s hard to conduct research on effective ways to train preschool educators because of
the lack of standardization in their preparation and in the programs that employ them. Even for
some large-scale programs that are standardized across child-care centers, the effects of
professional development haven’t been teased out from other aspects of programs that could also
have an impact on children’s learning. We have presented this map of programs as a description
of the current landscape but without any assessment of its quality, efficacy, cost-benefit ratio, or
impact. Further research is needed to understand the relative merit of the various types and
content of professional development and their influence on professional practice. More in depth
studies are needed to know the extent to which professional development translates into changed
practices and how these practices affect the educational outcomes of Arab children and youth.
However distinct elements appear to be lacking in professional development for ECEs:
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With the exception of conferences and networks, most of the professional development programs
on the landscape educate small numbers each year. Some of the more innovative programs
have reached fewer than 40 people in one country. Some programs are highly selective and
choose to work only with a small group of carefully chosen professionals. Others simply do not
have the resources to educate more participants. Regardless of the reason for the small size, these
numbers are dismaying given the career-long need for professional development, the continuous
entry of new people into the field, the rate of production of new knowledge and new possibilities
in education, and the ongoing need to keep educational programs vital and fresh. There is a need
to scale up successful professional development programs and to increase capacity across the
field.

Currently, many early childhood practitioners, particularly those who have not completed formal
preparation programs, gain training though a scatter-shot approach that often reflects their
state’s child care licensing requirements or the availability of training opportunities at a given
time. These isolated, one-shot training experiences do not provide for such integration and
reflection approach and make it difficult to integrate and apply new information and often result
in duplication of some topics and gaps in others. In addition these training are mostly funded by
regional and international NGOs who have different political and religious agendas and in some
cases their integrity is questionable.

There are structural issues, found in pockets across the field, that undermine professional
strength—ineffective or “old-school” leadership, under-resourcing of creative talent, inability
or unwillingness of organizations to support professional development, and the silos that
separate those working in different positions or sectors.

Because ECE is not under the auspices of the MoE, professional development tends to focus on
those working either in formal (e.g., schools) or informal (e.g., camps) educational settings.
efforts are most often targeted to educators in elementary, middle, and high school and
significantly less often to those working at the preschool or college level. Of the 50 professional
development programs we reviewed, fewer than 30 work across this divide.

With few exceptions (e.g., TAMMAM, ARAEIQ, Sukkar, PPP,Arabian Child....), little work is
being done to develop master teachers, mentors, and professional developers. To the extent that
professional development needs to be embedded in the institution, there is a field-wide need to
develop such talent.

Most of the PD programs described here tend not to have collective participation from a given
institution and tend not to have shared vision setting as their starting point. Unless there is a
clear view of educational goals and purposes, it is difficult to specify what educators need to do
and know in order to engage in excellent professional practice. Without this analysis, it is
possible neither to specify the content or goals of professional development activities nor to
assess the outcomes of these activities.
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Most professional development experiences are not being successful in responding to the
individual’s background, experiences, and the current context of their role. This particularly
important for those states that are facing the aftermath of the Arab Spring and who are dealing
with basic emergencies and survival issues. Tunisia and the systematic raping issues, the
inadequate PD for ECE by religious institutions etc... Lebanese teachers need to be trained on
how to support Syrian children in integration and conflict resolution and psycho social children
rights. Employed individuals who are often investing scarce resources—both time and money—
in training and may feel cheated or frustrated when there are few apparent links to their needs.

In addition very few PD provide opportunities for application and reflection and allow for
individuals to be observed and receive feedback upon what has been learned probably Tatweer
has used this with OBAIKAN when training the ECESs on the creative curriculum in
2012.Learning is most clearly integrated into an individual’s professional repertoire when there
are frequent opportunities to utilize the new information, to reflect upon its meaning and
applications, and to receive feedback on how the new knowledge or skill is incorporated into
one’s practice.

On the positive side there is an increase in PD opportunities that are structured to promote
clear linkages between theory and practice. Such as the Health and Education, PPP, Igraa,
Sukkar, Obaikan,... In addition to reflecting what is known about effective strategies for teach
adults, meeting this principle has the added benefit of modeling the same type of teaching
practices that are effective when working with young children and having an appropriate
knowledge and experience base such as Arabian CHILD and CDA, MOCEP/Acheve
,Sukkar/AUL, Save /MoE Jordan...

Strength .3
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Serious commitment: Recommendations from the regional ECCE conference in Syria 2010 and
the EFA conference 2010 in Moscow have been taking seriously and many efforts have been
made by many Arab governments to implement changes and shift the paradigm of their
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educational system especially in ECED. The development of an Arab regional agenda for
improving education quality led by ALECSO in partnership with the WB is the best proof of the
world and the Arab region’s commitment to initiating reforms. To address this issue, the Arab
League Education, Culture and Science Organization (ALECSO) located in Tunis launched the
Arab Regional Agenda for Improving Education Quality (ARAIEQ) on January 19-20, 2012.
ARAIEQ is an umbrella initiative that ties new and existing, private and public programs into a
more coherent and more effective regional network. At the outset, ARAIEQ consists of five
regional programs related to key dimensions of quality of education that are hosted by
institutions in different cities around the Arab world: Teacher Policies, Monitoring and
Evaluation of Learning Outcomes, Entrepreneurship ,Early Childhood Development and
Curriculum Innovation, ICTs and Qualifications.

Willingness to work together toward some common goal, where the coming together is goal-
specific and/or time-limited. This is quite common for advocacy groups that come together to
work on passing legislation and or getting changes in policy.

Many initiatives are already showing some results in almost all seven countries from AGFUND
to TAMAM to Child to Child programs from ARC to MOCEDP... All these culturally adapted
programs are definitely helping in initiating legislation and policy changes.

More women in the work force: Many Arab states are supporting women in the work force by
providing daycares in the work place and regularizing them through training and professional
development. (http://www.gwu.ae/Newsltem.aspx)

Weaknesses .4

While both pre service and in service ECE programs in the countries mapped have made
considerable progress in providing a greater proportion of eligible teachers with ECE educational
opportunities, they have fallen short in key areas. First, their contribution to professional ethics, a
new analytical approach to education reform, focusing not only on improving the technical
relationships between the inputs and outputs of education (education engineering) but also on the
incentives facing the actors involved (teachers, schools) and on the public accountability of
policy makers to citizens and forming partnership in education. Second, and equally important,
they do not appear to be well positioned to address the new economic and social changes
occurring in the region mainly education in emergencies specifically in the countries that are
mostly ravaged either by revolutions, or by influx of refugees. ..

Inequity in Provision: As it has been shown throughout the report, pre-service and in-service
training is not standardized in terms of duration, content, institutional arrangements or in relation
to any well-defined professional mobility plans. Concentrations of the handful higher educational
institutes offering ECCE programs are mainly in the cities and servicing the age group 3-5,
where there is actually a surplus of ECCE teachers in Egypt, UAE and in KSA, especially since
all of them want to work in the city and with the age group of 3-6.
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Inadequate communication and collaboration: The Arab States continue to have a fragmented
system for educating children from birth through age eight, under multiple auspices, with greatly
varying levels of support, and with inadequate communication and collaboration (Lombardi
2003). This is clearly visible in Dubai, KSA, Lebanon and Egypt. And once program
evaluations are completed and results are available, public policies often fail to support needed
improvements and expansion of services at the program, district, or state level - especially if the
costs of the assessments themselves are absorbing resources needed in cash-strapped states such
as Lebanon, Egypt and Tunisia

More PhDs Needed as University Teachers: Despite the addition of Doctorate programs in
Lebanon, KSA and Jordan Higher education, the Arab region suffers a considerable shortage of
of PhD holders , in this case ECE specialists . According to a regional study carried out ten years
ago (Subhi al-Qasim, 1998, in Arabic,) no more than 60 per cent of tertiary education staff
members possess a doctorate, In sum, most higher education systems in the Arab region do not
furnish teaching staffs with the necessary specifications. If they have a sufficient number of PhD
holders, these may still not meet the required competency. If they do meet the required
competency, circumstances may not be conducive to their further research or their participation
in academic life at the international level, or they may find themselves drowning beneath too
heavy a teaching load, with the result that in a few years they will either grow academically
jaded, leave the educational system for private sector employment, or emigrate. Moreover, many
countries have merely cloned their universities, with little thought for the relationship between
the university and its immediate environment. This begs the question as to the limitations
inherent in the type of expansion that fails to embrace the quality of the complex relationship
between the university and its designated functions within a particular community from the
standpoints of (ARAB KNOWLEDGE REPORT 2009, 131.)

Inter- sector Collaboration: None of the ministerial auspices besides Tunisia,(UNESCO
Country Survey,2010) and recently Jordan ( SABER) have adopted a sector-wide ECCE
professional formation strategy (from 0-8) nor have they attempted to align criteria with the
NAEYC standards. There is a clear deficiency in the programs of “Zero to Three “the “Six to
Eight,” "Early Intervention “and “INEE” especially in the disadvantaged areas and conflict torn
regions..

Persistent low wages and high turnover. As expectations for professional preparation and for
implementing high-quality curriculum and assessment systems rise, the early childhood field
faces persistent low wages and high turnover almost in all Arab countries, even in UAE where
an ECE teacher even director ear ns as much as a newly hired teacher(Personal interview with
Mosa Al Amry,UAE).

The lack of research continues to underscore the role of formal education and specialized
training in producing positive outcomes for children as well as less tangible teacher
qualifications such as curiosity about children, willingness to engage in collaborative inquiry,
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and skilled communication with culturally and linguistically diverse families and administrators.
(National Research Council 2001; Whitebook et al. 2001; Quality Counts 2002; Lombardi
2003).

Opportunities .6

The development of the knowledge society is based upon: The creation of knowledge through
research and development activities. The dissemination of this knowledge through education and
training systems. The putting in practice of this knowledge through innovation and the
development of new technologies in our daily lives. In this context it is important to see to it that
one has high quality teachers in the Arab States. This is one of the indispensable conditions for
the development of the knowledge society.

S 138 (o s AE 5 Aaa )l 5 A 5 A il 5 Al g e Ldial Galliad (8 o LI b By 58 A jall (Al e
g bl Jalas 85 bl 5 Jglad) Sadai yaeni b5 Lela 5 galiiall JSLE) agd 8 ST bz ) A8l
cpaall Gl )8 e 13 13 5 ¢ sSaw AdS (5 gaa (8 L

L 25 Sl ¢ sana (30 % 81.9 (A 59 -15) ol ity Cum AK€ 5l o HSY) o8 QLA A5 yiad
Aadiall cileaal) e callal) ol 3l g (oblafi A3 j3a <l s CalaaY w8538 5 Lol 1 jane Jiay

So far, ARAIEQ has received the unanimous endorsement of the Arab Ministers of Education in
their meeting held in Tunis on December 20, 2011 and has managed to get the support of
representatives from several global and regional organizations and partners, in both the public
and the private sectors, including the World Bank, UNESCO, the Qatar Foundation, the Islamic
Development Bank, Microsoft, Intel and others,to effectuate its 3 years strategic plan as follows:

e The establishment of a regional database on teacher-related policies, including those
pertaining to professional development. by QRTA-APTP(Planned activities and progress
update (Dec. 4, 2012) — last updated in April 29, 2013

e QRTA has been assigned the task to formulate teacher recruitment and professional
development policies in support of the primary vectors of change ,to define the categories
and levels of personnel engaged in the delivery of education services, to establish a ranking
system and to establish criteria for professional development and career advancement

e Carried out in-depth national assessment case studies on teacher policies in professional
development, by 4 countries included in the original SABER survey, following the one on
Jordan

e Organized a 2-day training workshop for MoE officials in research-informed policy making,
to demonstrate the research methodology used in the 4 in-depth case and workshop for
policy-makers to discuss a refined version of their teacher policy and professional
development plans, based on their draft outlines of the 4 case studies, with special attention
to the research methodology, and a specific theme in professional development training, to
enhance teacher performance
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e Drafting a national qualification for 0-5. ( ECCD conference —Jordan 2013) These
guidelines would urge these institutes, regardless of their affiliation or means of delivering
educational services, to conform to the national quality standards in both the providers’ home
countries and in the recipient countries, so as to prevent the commercialization of higher
education from leading to a sacrifice of quality. (UNDP 2009).

Some of the civil society networks in the region are giving increasing priority to Early Childhood
issues. For example, the Arab Resource Collective (ARC) and the Palestinian Welfare
Association have both prioritized early childhood in their developing regional, civil society-
focused networks.

Threats .7
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To create change in education all stakeholders must be on board. One of the main obstacles as |
see it is the enormous resistance to change among educators, policy makers, industry leaders,
parents, and even many students. There have been many movements to create change in our
educational system, all fraught with conflict. Some of the current efforts are trying to create
change without actually changing - they are trying to take attributes of the 21st century
and force fit them into the 19th and 20th century ways of designing and delivering
education. It won't work! So the following action steps can be taken to move schools towards
ensuring that our nation’s students will be prepared for success in the 21st century.

65 percent of the region's population is under the age of 25, and this youth bulge is surging
onto the labor market like a massive demographic tsunami. If education across the region, is
going to continue being geared to turning out paper-pushing bureaucrats, not meeting the needs
of private industry, then the mismatch between the skill sets companies are seeking and what
most regional high schools and colleges are producing is going to increase, resulting in an
explosive combination of millions of young people with high expectations and no hope of
fulfilling their dreams.

What can be done? Clearly, educational reform is imperative, and the challenge is at both ends of
the educational spectrum: getting and keeping Kkids in school at the primary level, but also
reforming higher education to produce graduates with more marketable skill sets.
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Recommendations :Lwilu

These findings bring us to the heart of this report: what reform path of the education systems
should be followed to maximize the returns from ECCE pre-service and in-service education and
meet these new challenges? The challenge is to propose a new analytical approach to education
reform, focusing not only on improving the technical relationships between the inputs and
outputs of ECCE education (education engineering) but also on the incentives facing the actors
involved (teachers, schools) and on the public accountability of policy makers to children. As
such, the listed priorities can be identified and expanded further across the region.

Work together to redesign the way public colleges and universities in the Arab States prepare
ECCE students to teach. This includes a solid foundation in academic disciplines for all ECCE
teacher candidates, ECCE teacher internships at specially designed professional development
schools, school-based professional training, and opportunities for ECCE teacher candidates to
teach children with diverse backgrounds in culturally diverse settings.

Work with state legislators to gain their support for scholarships, tax credits, stipends and
recruitment bonuses as part of an aggressive, multi-pronged approach to addressing both the
teacher quality and teacher quantity issues. This can be translated into the following steps:

Agree on a universal terminology of early childhood educators for institutional benchmarking
and accompanying protocols across the country. The main aim of is to enhance quality and to
define and develop an Arab dimension within the given ECCE academic discipline or study area,
or in other matters of common interest (such as university management, quality assurance...

Establish a Arab Qualifications Framework AQF. This could be carried out in coordination with
ARAEIQ or the European Training Foundation such as the case in Lebanon and Tunisia who has
pushed its institutions to move away from the French maitrise system and to adopt the credit-
hour system based on the LMD system (License/Master/Doctorate). This would facilitate and
promote exchange programs between Arab states as well as with the rest of the world

Enhance institutional efficiency and coordination through further revision of the regulatory
framework under which Arab Ministries of Higher Education operate, and establish the
operational procedures and accountabilities associated with the adoption of program based
budgeting. To facilitate the enlargement of the existing successful programs with higher
education institutions from other Arab countries such as TAMAM and the QRTA.

Upgrade the quality of teaching and learning in Arab schools through the adoption of a
school-based planning, development and improvement approach led by the school
principal/owner or board. e.g. public schools; and the development of regional teacher
professional development standards, enhance pre-service and in-service professional
development for teaching staff specifically in the area of languages, technology, and physical
education (Afaf KSA)
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Support teachers seeking advanced certification or advanced credentialing through establishing
a full two-year a specialized early childhood teacher certification standards for teachers working
with children from birth through age eight. This certification should be in line with the training
for primary teachers and for employing the ECCE graduates on the same terms.

Award grants, on a competitive basis, to partnerships consisting of one or more institutions of
higher education/NGOs that provide professional development for early childhood educators
who work with children from low-income families in high-need communities; or another public
or private entity that provides such professional development;

Upgrade the equivalency procedures in order to certify distant learning and other ECCE
Apprenticeship model programs in the region

Address the ""knowledge triangle’ of education, research and innovation at university level; to
capitalize on teacher training by adding: Health, DAP, Professional Ethics and Care as core
subjects in the pre-service programs of VVocational diplomas/BA for ECCE and primary teachers.
Universities and training institutions should help to ensure that pre- and in-service training is
consistent with the operating criteria guidelines developed by NAEYC and targeting the Zero to
eight program components.

Promote pre-service and in service training systems as a lifelong process including
professional development for:

e Early childhood educators, particularly to familiarize those educators with the application of
recent research on child, language, and literacy development and on the holistically
integrated approach.

e Early childhood educators to work with children who have limited language proficiency,
children with disabilities, and children with other special needs.

e Early childhood educators to identify and implement post conflict intervention and crises
management strategies in order to provide psychosocial support for children who have been
under siege, abused and victims of wars. Since the emergency situation is almost the norm in
this part of the World, ECCE workers should be trained to be always ready to handle
emergencies. It should be part of their job since it is part of their daily life!

e For administrators, intensive and ongoing professional development is essential—often
participating in the same training provided to staff to create a shared frame of reference. This
professional development needs to address administrators’ varied backgrounds, work
settings, and needs. Professional development and training of early childhood personnel need
to be available at various levels and provide opportunities for personnel to have access to an
ongoing career path not just for teachers but for all personnel involved in the early childhood
field.

e Addressing the needs of families with young children in a complex and changing
multicultural society by providing training in parent education and family development. It
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seems that this responsibility has been delegated completely to the In-service sector and to
social workers.( NAEYC standard 10)

e Enhancing knowledge and understanding of cognitive, emotional, physical, spiritual and
moral development of infants and toddlers (0-3) by utilizing technology along with new
information on human learning & development in order to provide experiences for teachers
in assessing needs and intervention strategies specifically in the area of integration and
enhance their capacity to work with children with disabilities, children at risk and other areas
of inequity and bias. Here again we notice a lack of not only provision but of interest coupled
with a misconception, that this is not in the field of ECCE but in the medical
field.(Cornerstone 2&3-NAEYC standard 2,8)

Establishing support and professional networks by including professional ethics as core
requirement to empower students and enable them to become researchers and activists not
only for children’s rights but mainly for their own rights .( NAEYC standard 9)

Combine in-service training with supervision and monitoring grant funds to carry out
activities that will improve the knowledge and skills of early childhood educators who are
working in early childhood programs that are located in high-need communities and serve
concentrations of children from low-income families such as MOCEP in Lebanon and KSA.

Engage teachers in the change and reform processes. This must be fully respected so that
change is ultimately managed by them with suitable leadership and not as an external imposition
such as TAMAM.

Integrate ECCE training which have proved to bear positive results with an in-built research
component to track the ‘what’ ‘how’ and ‘where’ of learning achievements. This would entail a
tremendous value to the processes of reflection, collaborative work, problem solving and the
local contexts in which change and professional development takes place.

Established a ground breaking “education city”. Qatar is leading the way on higher-education
reform. It has established a groundbreaking “education city” and attracted branches of several
leading Western universities. KSA Princess Noura University is following suit on a more
national competency-based level. But all governments must make educational reform one of
their top priorities and work closely with the private sector to develop programs and curricula
that will better meet companies' needs.

Implementing the preceding recommendations for curriculum, child assessment, and program
evaluation requires a solid foundation of support. All early childhood programs need greater
resources and supportive public policies to allow the EFA resolution and NAEYC’s position
statement’s recommendations to have their intended effects. The overarching need is to create an
integrated, well financed system of early care and education that has the capacity to support
learning and development in all children, including children living in poverty, children at risk
and children with disabilities. (OECD 2001), Public commitment, along with significant
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investments in a well-financed system of early childhood education and in other components of
services for young children and their families, will make it possible to implement these
recommendations fully and effectively.

Conclusions

It is evident that the ECD needs in the Arab states present a challenging scenario.Access to
preprimary education is not part of compulsory education. With the dominance of the private
sector there are significant rural-urban and income disparities in provision. In 5 out of the seven
countries mapped, most of the early childhood work is funded by different NGOs and several
regional foundations. And in the current and present situation most of the funds is being
allocated to emergencies and crises management, child poverty, disability and other aspects of
social marginalization. This further limits efficient and effective planning as well as the
possibility of drawing more investment into the ECD sector. (Youssef Hajjar)

Clearly, all Arab countries without exception must upgrade the various quality components of
their educational systems in order to bring the performance of their students up to international
averages. (UN Report, 2009). These findings bring us to the heart of this report: what reform
path of the education systems should be followed to maximize the returns from ECCE pre-
service and in-service education and meet these new challenges? The challenge is to propose a
new analytical approach to education reform, focusing not only on improving the technical
relationships between the inputs and outputs of ECCE education (education engineering) but also
on the incentives facing the actors involved (teachers, schools) and on the public accountability
of policy makers to children. As such, the listed priorities can be identified and expanded further
across the region.

A final thought
Today's kindergarteners will be retiring in the year 2067. We have no idea of what the world

will look in five years, much less 60 years, yet we are charged with preparing our students for
life in that world. Our students are facing many emerging issues such as global warming,
famine, poverty, health issues, a global population explosion and other environmental and social
issues. These issues lead to a need for students to learn the proper skills and gain hands-on, real-
world experience if they hope to survive the workforce .Our philosophy of ECCE education
needs to be predicated on what we know works and not on the currently favored education
funding fad. Procedures for training qualified proficient ECCE teachers are needed now. Without
these, not only the teachers and the children, but the whole economies will continue to suffer. It
is therefore imperative that we now start looking critically at the possibility of establishing
‘standards’ that would help both assess early childhood educators’ performance and act as a
guide to enhance the employability of Higher Education ECCE graduates.
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GLOSSARY

This glossary includes brief definitions of some key terms used in the position statement and in
this resource. Definitions are based on common usage in the fields of early education, child
development, assessment, and program evaluation. Terms with asterisks are adapted from a
recent glossary of standards and assessment terms (see below).

ACEV Anne Cocuk Egitimi Vakfi (Turkish: Mother Child Education Program).
AFEL Dar Attufel Alubnani
ALECSO Arab League Educational Cultural and Scientific Organization

APTPLice s b je (s aally & 0 o jall zals )

ARAIEQ Arab Regional Agenda on. Improving Education Quality
ARC Arab Resource Collective

ATE Association of Teacher Educators

CRC Convention on the Rights of the Child

CtC Child-to-Child Program

CG Consultative Group

DFA Dakar Framework for Action

DGHE Directory General of Higher Education

EAI Education Action International

ECCD Early Childhood Care and Development

ECCE Early Childhood Care and Education-see also definition
ECD Early Childhood and Development

ECE Early Childhood Education as defined by NAEYC
EAI Education Action International

ECCD Early Childhood Care and Development
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ECCE

EFA

EDI

EPP

EU

KHDA

LMD

MEHE

Mini NESSA

MOE
MOH
MOSA
NAEYC
NESSA
NCRD
NGO
QRTA
UNESCO
UNICEF
UNRWA
MOHESR
CAA
NIVE
DEC

TVTC

Early Childhood Care and Education-see also definition
Education for All

Education Development International

Education Principles and Practices

European Union

Knowledge and Human Development Authority - Dubai - UAE
License Masters and Doctorate System

Ministry of Education and Higher Education

Mini Conference of Near East South Asia Council of Overseas Schools
Ministry of Education

Ministry of Health

Ministry of Social Affairs- Lebanon

The National Association for the Education of Young Children
Near East South Asia Council of Overseas Schools

National Center for Research and Development in Lebanon
Non-Governmental organization
Queen Rania Teachers academy

United Nations Educational, Scientific and Cultural Organization
United Nations Children's Fund

United Nations Relief and Works Agency

Ministry of Higher Education and Scientific Research
Commission for Academic Accreditation

National Institute of Vocational Education,

Dubai Education Council

Technical and Vocational Training Corporation
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MES Ministere de I'Enseignement Supérieur et de la Recherche Scientifique

ISET Higher Institutes of Technological Studies

ISFM Higher Institutions for Teacher Training
AGFUND Alasy) sasial) ) cilaliia acal o jadl aldld) el g
CHERS Higher Education Research Center

MISA Ministry of Insurance and Social Affairs

NCCM National Council for Childhood and Motherhood
MIC Ministry of International Cooperation

DEFINITION OF TERMS

Accredited Training: Nationally recognized training refers to accredited courses and recognized
training programs under NFROT (National Framework for the Recognition of Training).
Training courses relate to competency based outcomes, and lead to students gaining a credential
or credit transfer towards a credential. University courses are accredited internally.

Early Childhood: Generally refers to the period of childhood encompassing birth to eight years
of age.

Early Childhood Educator: The term “early childhood educator' means a person providing, or
employed by a provider of, nonresidential child care services (including center-based, family-
based, and in-home child care services) that is legally operating under State law, and that
complies with applicable State and local requirements for the provision of child care services to
children at any age from birth through the age at which a child may start kindergarten in that
State...

Early childhood programs: Early childhood programs encompass a wide variety of workplaces
and program types for children birth to 8 years of age. They include Long Day Care, Occasional
Care, Family Day Care, Preschool/Kindergarten, Playgroups, Toy Libraries, Play Centres,
Aboriginal Services, Multicultural Services, hospital programs, services to children with
disabilities, Early Childhood Resource Centres, mobile services, early childhood classrooms,
Outside School Hours Care services and Vacation Care.
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Early childhood personnel: All personnel who work in the wide variety of early childhood
programs including teachers, early childhood workers, special educators,
administrators/coordinators and other staff.

Competency standards: Competency-based standards are descriptions of competent
performance in the workplace. Competency is defined as 'the ability to perform the activities
within an occupation or function to the standard expected in employment.' (NTB, 1991, cited by
Gifford/Cahir, 1993).

Competency-based training (CBT): Competency-based training (CBT) is a method of
approaching training that places emphasis on what a person can actually do as a result of training
that is on the outcomes, rather than on learning processes or time spent on them. This approach
includes accreditation, articulation, recognition of prior learning and credit transfer.

Daycare: Provision of daytime training, supervision, recreation, and often medical services for
children of preschool age 0 to 3.

Developmentally Appropriate Practices: defined as the outcome of a process of teacher
decision making that draws on at least three, critical interrelated bodies of knowledge: (1) what
teachers know about how children develop and learn; (2) what teachers know about the
individual children in their group; and (3) knowledge of the social and cultural context in which
those children live and learn. (Bredekamp & Copple, eds., 1997, p. vii)

Education: Education is a broad term covering various aspects of learning. It can incorporate the
gaining of specific knowledge and information, the challenge to attitudes and values and an
increased awareness of issues within certain fields.

Higher Education Institute: Institutions offering a variety of internship and fellowship
programs for undergraduate, graduate, and postgraduate

Kindergarten: A program or class for four-year-old and five-year-old children that serves as an
introduction to school.

In-service Training: Training taking place or continuing while one is a full-time employee.

Post-secondary educational and vocational training Institutions: Establishments which
offer, within the framework of advanced education and training, qualifications or diplomas of
that level, regardless of what such establishments are called "University" or "Polytechnic",
"College™ or "Institute™

Pre-primary Programs: at the initial stage of organized instruction, primarily designed to
introduce very young children, usually from age 3, to a school-type environment, and provide a
bridge between the home and a school. Term used by UNESCO)

Pupil/teacher ratio: Average number of pupils per teacher at the level of education specified
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in a given school year, based on headcounts for both pupils and teachers(term used by
UNESCO).

Preschool: In Lebanese schools, preschool refers to nursery, KG1 and KG2.However, in this
study, preschool is considered nursery and KGI while KG2 is considered as kindergarten.

Tertiary education Semi-Private: A term used in Lebanon for privately run schools that are
subsidized partly by the government. In these semi-private schools, students from low income
families and who do not live near a public school can enroll and the government pays about half
the tuition.

Training: Training is the facilitation of learning for an individual to acquire the essential
knowledge, skills and attitudes immediately applicable to the work situation. Training can
consist of two components: on-the-job and off-the-job training.

Vocational Training: Training relating to, providing, or undergoing training in a special skill.
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ONLINE SOURCES

Dubai Online Resources:

e http://www.hct.ac.ae/factsNfigures/aspx/facts_and_figures_overview.aspx Higher
colleges of Technology Facts & Figures 2008-2009

e http://www.caa.ae/CAAweb/DesktopModules/InstPrograms.aspx The Commission for
Academic Accreditation

e http://www.dubaifags.com/universities-dubai.php Dubai information guide

e http://www.cda.gov.ae/decdc/default.aspx Dubai Early Child Development Centre

e http://www.university-directory.eu/

e http://www.buid.ac.ae/ The British University in Dubai

e http://www.dec.gov.ae/ The Dubai Education Council

e http://www.cda.gov.ae/ The Community Development Authority

e http://www.hbmeu.ac.ae/en/program/schoolEd/ Hamdan bin Mohammed e-University

e http://www.dubai.msu.edu Michigan State University Dubai

e http://www.mdx.ac Middlesex University Dubai

e http://www.zu.ac.ae Zayed University

e https://www.mohesr.ae/en/ The UAE Ministry of Higher Education and Scientific
Research

e http://unesdoc.unesco.org/images/0014/001472/147251e.pdf United Arab Emirates:
Early Childhood Care and Education (ECCE) programmes, UNESCO, 2006.

e http://www.moe.gov.ae/ UAE Ministry of Education

e http://www.nive.gov.ae/ The National Initiative for Vocational Education

e http://www.internationalsped.com/documents/(5)Bradshaw%20UAE.doc. Bradshaw,
K., Lydiatt, S. and Tennant, L. Special Education in the UAE: Anxieties, attitudes
and aspirations. International Journal of Special Education, 2004, Vol 19, No.1.

e Www.nationmaster.com

e www.devdate.worldbank.org World Development Indicators database

e www.hdr.undp.org United Nations Human Development Program

e www.uis.unesco.org UNESCO Institute for Statistics
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http://www.hbmeu.ac.ae/en/program/schoolEd/
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http://www.nationmaster.com/
http://www.devdate.worldbank.org/
http://www.hdr.undp.org/
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Saudi Arabia Online Resources:

e http://www.devdir.org/ The 2010 Directory of Development organizations: Volume Il

e http://www.mohe.gov.sa/en/studyinside/aboutKSA/Pages/default.aspx The Ministry of
Higher Education in Saudi Arabia

e http://www.tvtc.gov.sa/english/Pages/default.aspx The Technical and Vocational
Training Corporation

e http://www.unicef.org/gao/saudi_3458.html (Early Childhood Care and Education in
Saudi Arabia — UNICEF overview report)

e http://www.unesco.org/education/gmr_download/chapter3.pdf (EFA Monitoring Report,
Chapter 3, 2005)

NOTES:

Please note that in Table 1 bilingual refers to teaching languages in both English and Arabic.
Also, MOHE stands for Ministry of Higher Education.

Eqgypt Online Resources:

e http://unesdoc.unesco.org/images/0014/001471/147187e.pdf Country Profile
commissioned for the EFA Global Monitoring Report 2007, Strong foundations:
early childhood care and education”

e World Bank. Report No. 24772-EGT. Arab Republic of Egypt. Strategic Options for
Early Childhood Education. Human Development Sector, Middle East and North Africa
Region, September 2002.

e http://www2.sis.gov.eg/En/Pub/yearbook/yearbook2005/110103000000000008.htm
(Ministry of  Insurance and Social Affairs - MISA)

e www.aun.edu.eg/ Assiout University

e www.cu.edu.eg/ Cairo University

e www.benha-univ.edu.eg/ Benha University

e www.sohag-univ.edu.eg Sohag University

e wWww.6u.edu.eg/ October 6 University

e www.mans.edu.eg Al-Mansoura University

e www.worldbank.org/education/edstats/ (World Bank, 2007)

e www.ed.bsu.edu.eg Beni-Suef University

e www.fayoum.edu.eg Al-Fayoum University

e www.zu.edu.eg Zagazig University

e www.menofia.edu.eg Al-Menoufia university

e Wwww.minia.edu.eg Al-Minia university

o www.alex.edu.eg Alexandria University
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http://www.devdir.org/
http://www.mohe.gov.sa/en/studyinside/aboutKSA/Pages/default.aspx
http://www.tvtc.gov.sa/english/Pages/default.aspx
http://www.unicef.org/gao/saudi_3458.html
http://www.unesco.org/education/gmr_download/chapter3.pdf
http://unesdoc.unesco.org/images/0014/001471/147187e.pdf
http://www2.sis.gov.eg/En/Pub/yearbook/yearbook2005/110103000000000008.htm
http://www.aun.edu.eg/
http://www.cu.edu.eg/
http://www.sohag-univ.edu.eg/
http://www.6u.edu.eg/
http://www.mans.edu.eg/
http://www.worldbank.org/education/edstats/
http://www.ed.bsu.edu.eg/
http://www.fayoum.edu.eg/
http://www.zu.edu.eg/
http://www.menofia.edu.eg/
http://www.minia.edu.eg/
http://www.alex.edu.eg/

Tunisia Online Resources :

e http://www.univ7nc.rnu.tn/ (The 7 November University in Carthage)

e http://www.iscenf.rnu.tn/ (I'Institut Supérieur des Cadres de I'Enfance at the 7 November
University in Carthage)

e http://www.mes.tn/anglais/index.htm (Manouba University/ Institute to support the
handicapped)

e http://unesdoc.unesco.org/images/0014/001480/148046e.pdf Tunisia: Early Childhood
Care and Education (ECCE) Programmes, by UNESCO International Bureau of
Education (IBE), 2006

e http://web.worldbank.org/ (World Bank Statistics)

e Wwww.uss.rnu.tn (Sfax University)

e http://www.uma.rnu.tn/ (Manouba University)

e http://www.mes.tn/anglais/index.htm (Ministry of Higher Education/ Ministére de
I'Enseignement Supérieur de Tunis)

e www.infodev.org/ (ICT in Education in Tunisia, Amr Hamdy, June 2007)

e http://www.mes.tn/anglais/divers/documents/depliantanglais.pdf (Higher Education
Scientific Research and Technology Facts and Figures’ Report in Tunisia. 2006/07.
Issued by MES)

e http://www.mes.tn/isfm_so/les%20isfm%20de%20tunis.htm (MES- ISFM Institut
supérieur de formation des maitres website)

e http://www.disfm.rnu.tn/ (Direction des Institut supérieur de formation des maitres
[ISFMY])

Limitations and Recommendations Online Resources:

e http://www.uis.unesco.org/ev.php?ID=7825 201&1D2=DO_TOPIC (UIS, 2007)

e http://www.khda.gov.ae Knowledge and Human Development Authority - Dubai - UAE

e http://www.higher-edu.gov.Ib/ Republic of Lebanon — Ministry of Education and Higher
Education

e http://www.acev.org Mother Child Education Program - Turkey

e http://www.nesacenter.org/ Near East South Asia Council of Overseas Schools

e http://www.unrwa.org/ The United Nations Relief and Works Agency for Palestine
Refugees in the Near East

e http://www.tamamproject.org/ Tamam

e http://eacea.ec.europa.eu/tempus/index_en.php Tempus: Modernisation of Higher
Education in countries surrounding the EU.

e http://www.uis.unesco.org/ UNESCO - Institute of Statistics. Country profiles
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http://www.univ7nc.rnu.tn/
http://www.iscenf.rnu.tn/
http://www.mes.tn/anglais/index.htm
http://unesdoc.unesco.org/images/0014/001480/148046e.pdf
http://web.worldbank.org/
http://www.uss.rnu.tn/
http://www.uma.rnu.tn/
http://www.mes.tn/anglais/index.htm
http://www.infodev.org/
http://www.mes.tn/anglais/divers/documents/depliantanglais.pdf
http://www.mes.tn/isfm_so/les%20isfm%20de%20tunis.htm
http://www.disfm.rnu.tn/
http://www.uis.unesco.org/ev.php?ID=7825_201&ID2=DO_TOPIC
http://www.khda.gov.ae/
http://www.higher-edu.gov.lb/
http://www.nesacenter.org/
http://www.unrwa.org/
http://www.tamamproject.org/
http://eacea.ec.europa.eu/tempus/index_en.php
http://www.uis.unesco.org/

e http://en.wikipedia.org/wiki/List_of universities_in_Lebanon List of Universities in
Lebanon, Wikipedia
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www.unicef.org/rosa/Rosa-Education_in_Emergencies_ToolKit.pdf®

Egypt news, Egypt news, December 2011, ©
http://news.egypt.com/arabic/permalink/1495895.html#sthash.HU4zEmHR.dpuf

Save the Children, Syrian Refugees Emergency, Needs Assessment Report, Cairo 2013’

(2013 piSa Al ) ey pall dilaiall 85 Sl &) gilal) dpaii iy gl gl aaca g (e Al 50 ¢ laa Chu ) 8

World Bank, Systems Approach for Better Education Results, Teacher Policy 2011.°
10 http://forum.egypt.com/arforum/.html, "o sells adlaill 5 4 il & s

11 Ahmed Dewidar, PhD (WB Education Consultant), Regional Study on Teacher Policies Egypt
Case Study, APTP Policy Forum, 20 March 2013

12 ceiY) Sl i g pall Jsall (& A ill A galall Al ja 8 A il Adle DU Jgn eliY) aisall g s
(20105547 52153 7-5 ¢ 3ad)s_Sal

13 http://arabianchild.org

1% http://www.isfmkb.rnu.tn/syst_etud_en.htm - haut, Higher Institutions for Teacher Training
(ISFM)

15 http:/iwww.disfm.rnu.tn/etudesl_ar.htm cpalaal) o oS3 Llall saladl) 5 )

16 THE HASHEMITE KINGDOM OF JORDAN EDUCATION REFORM FOR KNOWLEDGE
ECONOMY |1 (ERFKE 1), JS_all ik sl auaiil 3 )l gall 43,230 National Center for Human Resources
Development, KG Study Report Monitoring & Evaluation Partnership (MEP) Project*
November, 2012 (Education Reform for Knowledge Economy (ERfKE 1))

7 World Data on Education 2010/11, p 10. 11 Dr. Tayseer Presentation, MoE, 2010.
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http://en.wikipedia.org/wiki/List_of_universities_in_Lebanon
http://news.egypt.com/arabic/permalink/1495895.html#sthash.HU4zEmHR.dpuf
http://forum.egypt.com/arforum/.html
http://arabianchild.org/
http://www.isfmkb.rnu.tn/syst_etud_en.htm#haut
http://www.disfm.rnu.tn/etudes1_ar.htm

18 http://www.unicef.org/oPt/FINAL_ MONTHLY_UPDATE_MAYy.pdf
Wiy dlae) ulanlil) aainal) o5 Saal) A silal) Jan g A il bl cilpanilly ) N daal - 453 55 (555) 19
(e

20 http://bethlehem.edu/academics/education/history
21 June 16, 2013ANERA (http://www.anera.org/projects/preschool-teacher-training/
22 ANERA, http://www.anera.org/projects/preschool-teacher-training/#sthash.6Mqg3KDof.dpuf

23 www.sofweb.vic.edu.au/blueprint/fs5/default.asp, ( Published by Leadership and Teacher
Development Branch, Office of School Education, Department of Education & Training,
Melbourne, July 2005m Also published on
http://lwww.sofweb.vic.edu.au/blueprint/fs5/default.asp
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http://www.unicef.org/oPt/FINAL_MONTHLY_UPDATE_MAy.pdf
http://bethlehem.edu/academics/education/history
http://www.anera.org/projects/preschool-teacher-training/
http://www.sofweb.vic.edu.au/blueprint/fs5/default.asp

